Families Building Partnerships
with Practitioners

CANADIAN
CHILD CARE
FEDERATION

FEDERATION
CANADIENNE DES
SERVICES DE GARDE
A L'ENFANCE

o

www .qualitychildcarecanada.ca



www.qualitychildcarecanada.ca

Table of Contents

FOCUS ...ttt ettt ettt et et et eas et et et et easas st et esensaseseseaens 3
Learning objJECTiVes ... 3
DEliVery OPTIONS.............cocouoiiiiceciece ettt bbbt s s 3
Overview of the WOrkshop ..o 4
Section One: Welcome and iNTrOAUCTIONS ............coviviviviieieiccieeeeeeee ettt 6
Section Two: What each partner brings ... ssssessnans 7
Section Three: COMMUNICATION .........c.oviiiieeeeceeeecee ettt ettt st es st eseseseseneasasasans 8
Section Four: Getting iINVOIVEd ..o 10
Section Five: Building understanding and respect ............coovievieeinieieececeee e 1
Summary, additional resources, future plans and evaluation ..............cccooeeueiieiricenneeiee e 14
MATEIHALS ...ttt ettt ettt a s s st seaens st teseneaes 4
HANAOUTS ...ttt ettt ettt et et as st et es et as st et sennaes 5
Handout ONne: COMMUNICATION..........coeiieeeeeeeeeeeetetcec ettt ee ettt aeseasass s esesesesesesesesenean 15
Handout Two: Getting INVOIVEA.........cooveiiieieiieieiceeie et enses 18
Handout Three: FUPTREE SOUPCES ..ottt sttt sasnsasaes 20

CCCF Resource Sheet #85

CCCF Resource Sheet #86

Interaction Article: Supporting Our Children's Well-Being
Interaction Article: Welcoming Families as Partners in Child Care
Practitioner Participant Survey

Family Participant Survey

Free full-colour posters

to everyone who hosts a workshop
# and submits evaluation forms
R\“\\I o ;(;‘ﬁ”]'r] cats ‘s 5“‘\\.

actitions

Return forms by fax or mail to:
Canadian Child Care Federation
201-383 Parkdale Ave.

Ottawa, ON K1Y 4R4

© Canadian Child Care Federation, 2008. CCCF gratefully acknowledges funding for these resources from the Government of
Canada’s Social Development Partnerships Program. The opinions and interpretations in the resources are those of the
author and do not necessarily reflect those of the Government of Canada.



ey o -
\._\\\“ b ,a._‘;"fd_ cart g
Clitlons e

Families Building Partnerships N g
with Practitioners -

Focus

Ways that parents and other family members can strengthen their partnerships
with child care practitioners in order to enhance their children's well-being

Learning objectives

e Understand the different contributions of practitioners and of parents and
other family members to the child care partnership.

e Explore ways to increase two-way communication between families and
practitioners.

e Learn about the range of ways families can get involved in the child care
setting.

e Deepen understanding of and respect for the other partner’s point of view.

e Understand how a strong partnership contributes to children's social
development and well-being.

Delivery options

This workshop is designed to be delivered to a group of parents and other family
members in about one hour. Feel free to adapt it to the group and to the time
period you have available. Whatever combination of activities you choose, always
begin with the introduction, which includes the puzzle activity that anchors the
learning, and finish with the summary and evaluation section, which includes
further references and future plans.



Overview of the workshop

1. Welcome and introductions (10 minutes)
Introduction of trainer, subject, goal, objectives and participants; establishment
of an analogy to anchor learning

2. What each partner brings (5 minutes)
Development of a list of the different contributions of practitioners and of
parents and other family members to the partnership

3. Communication (20 minutes)

Large group discussion about times and methods of communication, working with a
checklist. Discussion in pairs, followed by large group debriefing, about the kind of
information fo be exchanged and its effect on children's development

4. Getting involved (10 minutes)

Discussion of the wide range of ways that families can be involved with the child
care program and of the effect that this has on children's self-esteem and
development

5. Building understanding and respect (10 minutes)

Anecdote to illustrate the fact that we are often missing information about the
bigger picture, followed by a discussion about ways to show respect and
appreciation

6. Summary, additional resources, future plans, and evaluation (5 minutes)

Materials

e Copies of all handouts for each participant

e Flip charts, transparencies or PowerPoint presentation of focus and learning
objectives

e One two-piece puzzle for every two participants (glue a magazine picture of
a baby or child onto cardboard then cut the picture in half across a diagonal)



Handouts

e Communication

e Getting Involved

e Further Resources

e CCCF Resource Sheet #85

o CCCF Resource Sheet #86

e Interaction Article: Supporting Our Children's Well: Being: Child Care
Practitioners and Families as Partners

e Interaction Article: Welcoming Families as Partners in Child Care

e Practitioner Participant Survey

e Family Participant Survey
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Section One Yo »

Welcome and introductions ol
10 minutes y

Introduce yourself and ask participants to introduce themselves.

Present the themes that are the subject of this session:

o strong partnerships with child care practitioners support healthy child
development

e practitioners and families bring different kinds of knowledge and
expertise to the common purpose of the child's benefit.

[Note: Read the Interactionarticle, Welcoming Families as Partners in Child Care,
for background on these themes.]

Activity: Puzzle Analogy

Give each participant half of a two-piece puzzle (see list of things to bring for
instructions). Ask them to find their partner, the person who has the other half of
their picture. Make the comparison with the practitioner-family relationship in
child care: when the two partners combine their information and perspectives, the
children’'s two worlds join up and they can move easily between the two. They feel
more secure and their social and emotional development progresses more smoothly.
Emphasize that practitioners and families share this common goal for children.
This workshop will present ways to achieve an effective partnership for making
decisions in children’s best interests.

Return to this puzzle analogy often during the workshop; it will help participants
anchor their learning.

Show a flip chart, transparency or PowerPoint slide on which you have written the
focus and learning objectives for the workshop. Read them aloud for participants.
If you are using a flip chart, leave it posted on the wall for the rest of the
workshop to remind participants of what they have come to accomplish. You will
come back to the focus and objectives at the end when you summarize what you
have covered.
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What each partner brings 2l Well-Being
5 minutes el

The first thing to think about is what is in each partner’'s piece of the puzzle: what
to they bring to the partnership centred on the child's well-being?

Ask participants to tell you what they think practitioners contribute to the
partnership. Note their answers on a flip chart. You will probably get answers
related to practitioners’ knowledge of child development, their studies, their years
of experience, their ability to consult with colleagues and other professionals, and
their trained observation skills. All these types of knowledge and skills concern
children in general. Practitioners also have knowledge about particular children
based on what they see during the hours of care and on how the child relates to
others in a group.

Now ask participants to tell you what parents and other significant family
members contribute to the partnership. Note their answers on a flip chart. You
will probably get answers related to the unique aspects of the child (preferences,
interests, femperament, routines at home, medical history, etc.) and of the family
(structure, history, values, culture, expectations, goals, etc.).

Point out that the picture is incomplete unless both partners contribute their
knowledge and experience. Families can make it easier for practitioners to do their
job by supplying their unique perspective. At the same time, practitioners can
assist families to support their child's development by making their general
expertise available. It is when the two combine that children can make the most
progress.
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Communication . Jein;
20 minutes it |

This next section concerns concrete ways that the two pieces of the puzzle can be
brought tfogether to make a whole picture: how parents and practitioners can share
their perspectives and knowledge for the benefit of the child.

Activity: Communication (Handout 1)

Distribute the handout. Side one of this handout has a checklist of times and
methods that families can use to communicate with practitioners. Read the lists
out loud and ask participants to check off the ones that they regularly use. Ask
them to go back and put a check mark beside the time and the method that work
best for them. Facilitate a short discussion about these preferences. The same
times and methods will not work for everyone. The important thing is to find
something that suits participants’' particular situation. If this exercise has made
them want to try a different time or method, ask them to circle these on the
handout as a reminder to themselves to discuss the subject with their practitioner.

Side two of the handout lists the kinds of information that need to be exchanged
if the partnership is to be effective. It is divided into two columns: what families
might want to tell practitioners and what information they might want from
practitioners. Ask participants to pair up with the person holding the other side of
their puzzle for a short discussion of this handout. Ask them to talk about how
these lists apply to their situation. Do they feel comfortable providing this
information? Do they feel comfortable seeking information from their child's
practitioner? Are they satisfied with the exchange of information or are there
things they would like to change?



Anecdote:

To spark the discussion in pairs, tell the whole group the following anecdote, as
told by a child care practitioner, or another story from your own experience. It
emphasizes the positive results of effective communication on children's emotional
well-being and development.

One Monday, two-year-old Shanna was having a really rough day. She was clingy
in the morning, and didnt want to go down for her nap. We figured she hadn't
had enough sleep on the weekend, but the next day wasn't any better. She
didn’t want to join the group to play and wasn't her usual happy self at all.
Fortunately, that afternoon her mother came a bit early and took us aside to
tell us what was happening at home, something Shanna didn't have the words to
do herself. The family dog was not well. They'd taken it to the vet on the
weekend and things were starting to go better, but she figured that Shanna
was reacting to the worry in the household and the change in the dog's usual
behaviour.

The next day we made sure to give Shanna extra hugs and reassurance. We
brought out a stuffed dog and talked about how she might be sad about her
dog being sick. We told her a story in which a dog doctor helped sick dogs get
better. She played a lot with that stuffed dog all week and even took it to nap
with her. It seemed to help her cope better and the next Monday she came in
all smiles. Her dog was back to his normal self, and so was she! I don't think we
could have helped her as well if we hadn't understood what was going on.

After participants have discussed the topic in pairs, facilitate a discussion in the
whole group and summarize what they have discovered about their communication
with their child's practitioner. If participants have realized there are things they
would like to change in the information they exchange with their child's
practitioner, encourage them to write themselves a note on the handout as a
reminder.
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Getting involved | einj
10 minutes il |

When families get actively involved in their child care program, the links between
home and child care are strengthened and the two parts of the puzzle fit more
snugly. Handout 2 lists a number of ways to get involved, from sending glossy scrap
paper from the office for finger painting to sitting on the board of directors.
Stress that each family will get involved in the way that best suits its abilities,
interests and availability. Whatever the extent of their family's involvement,
children will feel proud to see that their family has participated in the child care
program. Parent involvement builds children's self-esteem and feeling of belonging.
It also sends the clear message to children that their parents consider what they
do at child care as important and worth their time and effort. Research shows that
parent involvement later on, when children are in school, is positively related to
academic success.

Activity: Getting Involved (Handout 2)

Ask participants to look at the list in Handout 2. Ask them for examples of what
they have done in the past. Add to the list any other ways to get involved that
participants mention. Recognize that all levels of participation count. Even
seemingly small contributions have a positive effect on children's relationships in
the child care program.

Anecdote:

To reinforce the positive effects of family involvement on children, finish this
section with a story. You can recount the following anecdote, told by a home child
care provider, or a similar one from your experience.

Misato was just thrilled the day her mom spent the morning with us, sharing
some Japanese traditions and language, and helping us prepare Japanese food
for our lunch. Misato (who was only three at the time) even showed us all how
to use chopsticks and gave a gift of chopsticks to each of us. Now every time
the children see rice on the lunch table they insist that we put the cutlery
away and take the chop sticks out, and make our bows to each other. Little
Misato is still trying to help me become more adept with the chopsticks.
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Building understanding and respect eing
10 minutes )

Trust and mutual respect underlie every successful partnership. To build this
foundation, it is important that the partners deepen their understanding of each
other's point of view. To infroduce this section, tell the following story:

This is a story about something that happened to a woman who was on a
business trip to Scotland. She was in the airport, waiting for her flight back to
Canada. Her business meetings had been very successful, so she decided to
treat herself to some Scottish shortbread cookies. She went to the souvenir
shop in the airport and bought herself a small package of these special cookies.
Then she got herself a cup of coffee, went to sit down in the waiting room and
pulled out her magazine to read. Soon a man came up and gestured to the seat
beside her, as if to ask if he could sit there. She nodded yes, to indicate the
seat was free, and he sat down. She was drinking her coffee and decided that a
shortbread cookie would go well with it, so she reached down and opened the
package. She took out a cookie and was eating it when she noticed that the man
beside her was watching her very intently. It made her a bit uncomfortable,
but then she was really surprised when he reached down and took a cookie too.
In spite of her surprise, she didnt say anything she figured maybe that's what
people did here. So she took another cookie and started to eat it.. and he took
another cookie too. They soon had gone through the whole package like this,
each one taking a cookie in turn until there was only one left. Before she could
figure out what to do, he took the last cookie, broke it in half and, smiling,
offered her half. She took it and ate it, still saying nothing. She was feeling a
bit upset at this, so she got up, brushed off the crumbs and walked away.

Imagine that you have been sitting in the waiting room across from them and
you have seen this whole scene. How do you feel about this man? Would you
want to be sitting beside him in the plane later on?

Note: The impact of this story depends on the listeners identifying with the woman
and actually feeling in their gut how she may have felt. Give participants a moment
or two to verbalize their impressions and their feelings.



Now, let me tell you what you didn't see. This is what happened when the woman
got up and left her seat. The whole incident had left her with a bit of an upset
tummy so she went over to the drugstore counter in the airport to buy some
antacid tablets. She picked them off the shelf, and when she got to the cash
to pay, she opened her travel bag to get her wallet. There, at the top of her
bag, was her unopened package of shortbread cookies.

Now, knowing that the man did not eat her cookies, do you feel differently
about him? Has your impression of him changed? Would you act differently now
if he came to sit beside you in the plane?

This story serves to help participants realize that there may be many things that
they do not know about practitioners' work (and indeed, practitioners' lives outside
of work) that would make them change their point of view on a problem. Families
often tend to think primarily of the practitioner's relationship with their child, and
do not necessarily expand their view to see the whole group or the larger
workplace setting. The bigger picture brings with it a deeper knowledge and
increased respect. And of course, the same is true for practitioners’ understanding
about a family's point of view.

Activity:

With deeper understanding, it is easier to find solutions when decisions need to be
made together. They can be made on a foundation of trust and respect, based on a
history of working together with frequent and frank communication.

Ask participants what practitioners can do to show them respect. Make a list of a
number of suggestions, then start a new list of how participants show their respect
for practitioners and their lives outside of work. If participants do not mention
them, add to the second part of the discussion from your knowledge of the child
care context. You could mention such points as coming on time, giving notice of
delays, giving notice of absences, arranging alternate care when the child is sick,
and reading notices and policy statements. These signs of respect are like the glue
that will hold the pieces of the puzzle together. When children see their family
members and their child care practitioners solving problems together in a
respectful way, they feel secure and well nurtured so they can develop to their full
potential.



End this section by suggesting that saying "thank you” is one easy way to show
respect for what others are doing. Ask participants to tell their partner one thing
they would like to thank their child's practitioner for.
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Summary, additional resources,

future plans, and evaluation
10 minutes

Go back to the goal and the learning objectives for this unit. Read them out to
remind participants of all the points that have been touched on in this workshop.
Refer again to the puzzle analogy to reinforce the point about supporting children's
healthy development.

Before leaving, ask participants to choose one thing they will do in the next week
to strengthen their partnership with their child care practitioner, based on their
reflections during this workshop. Ask them to tell their partner what that is and to
write themselves a note of two or three words as a reminder.

Pass out the handout about further resources.

Thank everyone for their participation. Distribute survey forms for practitioners
and/or survey forms for families (whichever is applicable for your group) for them
to provide feedback. Provide an envelope where participants can place the
completed forms. Responses are intended to be anonymous.

* Don't forget to return all completed survey forms to the Canadian Child Care
Federation to receive your free poster!
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Communication

Effective two-way communication is at the heart of a successful partnership.

It allows the partners to build a foundation of trust and coordinate their actions.
For this coordination to happen, the partners need to talk and listen to each other,
then make adjustments as necessary.

Times to communicate
It's not always easy to find a time to talk. Which would work best for you?
What time would work best when you need to exchange more than a few words?

e morning drop of f

e afternoon pick up

e evening appointment

e lunch hour phone call

e weekend appointment, by phone or in person

Ways to communicate
Which way do you prefer to communicate? Does it depend on the nature of the
information?

Oral
e conversations in person at pick-up and drop-off fimes
e conversations by phone (at specified times or by appointment)
e parent-practitioner update interview (once or twice a year)
e informal conversations at group activities for a number of families
(annual picnic, potluck supper, etc.)




Written

o checklist to report on an infant's day (bottles given, food eaten, naps, diaper
changes, activities, new behaviours, general mood, etc.)

e communication notebook that goes back and forth with child

e notebook by the front door to write comments in

e forms to fill in

e e-mail note

e bulletin board with notices of outings, weekly menus, etc.

e notice board with a few words about the day's activities

e written policy document concerning everyone's rights and responsibilities
(information about holidays, hours of operation, provision of supplies,
approach to guiding children's behaviour, policy on illness, educational
approach, etc.)

e newsletter or one-page bulletin with information for all families
(monthly program guide, tip sheets on discipline, information about child
development, etc.)

Visual
o digital photos of child engaged in play
e child's arts and crafts projects
e videos of group activities



Handout 1 - Building Partnerships with Practitioners (page 2)

Topics to communicate about
Practitioners and families know different kinds of things about children. When they bring
their knowledge together, like part of a puzzle, it is easier to understand the whole

picture of what is happening for the child. Here are some examples of the information to

be shared. Add your own suggestions to these lists.

What I want to tell practitioners

what we enjoy doing with the child
at home

what the child likes and dislikes to
eat

how the child generally sleeps and
eats at home

longstanding medical conditions
(allergies, illnesses, etc.)

what the child's general mood is

any new accomplishments we have
noticed

any changes in the child's routine
that might affect his or her mood
and behaviour (visitors in the
home, illness, parents travelling,
etfc.)

important dates (for example
family birthdays, upcoming
doctor's appointments, vacation
dates, Grandma's visit)

family history

information about our family's
religion and culture

information about languages
spoken in the home

what our family's goals are for
the child.

What I'd like practitioners
to tell me

how the child is eating, sleeping,
etc.

any new accomplishments

what the child does during the day
(favourite games, toys, books,
etfc.)

the words to songs and rhymes
that my child is learning

how the day went in general

any special activities that are
planned

any particular themes in the
program

who my child is playing with

ways that practitioners handle my
child's misbehaviour

general information about my
child's stage of development

information about the program's
policies (holidays, sickness, etc.)

information about the program's
goals and expectations for
children



Handout 2 - Building Partnerships with Practitioners
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Getting Involved

There are many ways to get involved in your children's child care setting, ways to
show your children that you are interested in the place where they spend their
days. Each parent is an individual with his or her own interests, skills and abilities.
Some parents have flexibility in their work schedules and can take time off during
the day to visit their children in the child care setting. Others don't have this
option, but that doesn't mean that they can't be involved.

Here are a few examples of how families can contribute:

e bringing in toilet paper rolls, scrap paper and other “treasures” for crafts
activities

e bringing cupcakes for their child's birthday

e sending a special dish for their culture's holiday celebrations

e lending books and music that represent their cultural origins

e photocopying activity sheets for children

e making a tape of themselves reading a story or singing a song that children
can listen to

e suggesting activities, books, music, games and outings the children might
enjoy

e suggesting themes that might interest and benefit the children

e providing recipes of dishes that are prepared and enjoyed at home that
could also be served in the child care program



These are all ways to make links between your home and the child care setting.
Your child will be proud o see what his family has contributed and fo share it with
friends.

If your child care program organizes events for all the families it serves, you can
take advantage of these opportunities to meet the other children your children
spend so much time with. This is a way to increase your child's sense of belonging
too. Here are a few examples:

e an annual pichic

e a potluck supper

e anouting to a special event in your community
e amorning of recreational activities at the park

If you are able to visit the program, your child will be excited to welcome you
and show you off to his friends. This is also a chance for you to observe your child
interacting with friends and staff members. Here are some examples of what you
could do:

e present the food, clothing and customs of your culture

e talk about what you do in your work

e present a special interest or hobby

e accompany the group on a special outing where more supervision is required

If you have the interest and the skills, many programs are happy to have families’
help on weekend work bees to complete special maintenance and building projects.
Others have parent representation on the board of directors or the fundraising
committee. There's a way for you to get involved, to whatever extent suits your
needs, interests and availability.



Handout 3 - Building Partnerships with Practitioners
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Further Sources

"A good relationship between a child-care provider and a parent—where each
respects the other, there is good two-way communication and the parent is
involved as a partner in the child's care—helps the child-care provider to interact
more with the child and the child fo interact better with other children.”

From "Why is High-Quality Child Care Essential? The Link Between Quality Child Care and Early
Learning”. Prepared by the Early Childhood Learning Knowledge Centre, May 31, 2006.
http://www.ccl-cca.ca/CCL/Reports/LessonsInLearning/20060530LinL.htm

"The frequency of parent-teacher contact and involvement at the early childhood
education site is also associated with preschool performance. Parents who maintain
direct and regular contact with the early educational setting and experience fewer
barriers to involvement have children who demonstrate positive engagement with
peers, adults, and learning.”

From “Family Involvement in Early Childhood Education” by Heather Weiss, Margaret Caspe and M. Elena
Lopez, Harvard Family Research Project, Number 1, Spring 2006.
http://www.gse.harvard.edu/hfrp/projects/fine/resources/research/earlychildhood.html

The National Statement on Quality Early Learning and Child Care, published by the
Canadian Child Care Federation in 2007, lists elements that work together to
produce quality early learning and child care (ELCC). One is "collaborative
partnerships with children’'s families that honour the family's role as the child's
primary caregiver, respect its child-rearing beliefs and values and provide
meaningful opportunities for families to determine their children's ELCC
experiences."


http://www.ccl-cca.ca/CCL/Reports/LessonsInLearning/20060530LinL.htm
http://www.gse.harvard.edu/hfrp/projects/fine/resources/research/earlychildhood.html



